Child Speech Acquisition

How do babies/children learn to speak? 
· Primary caregivers (or other family/friends)
→ listening to their speech & suggestions
→ being talked to/read to/sang to
→ words are copied 
· TV/radio/books
→ words are absorbed


PHONEME - smallest unit in sound system 
PHONETICS - study of sounds used in speech 
LEXIS - vocabulary of language 
SEMANTICS - the study of meaning 
SYNTAX - the way words are arranged to make sentences 
MORPHOLOGY - area of language study that deals with the formation of words from smaller units (morphemes) 
→ morphemes are prefixes (unsatisfying) & suffixes (walked)
PHONOLOGY - study of the sound systems of language & how they communicate meaning 
DISCOURSE - a stretch of communication 
PRAGMATICS - the factors that influence the choices speakers make in their use of language & why we choose to say one thing over another 

Developing Speech 
Children develop an enormous amount of language very quickly. 
They learn: 
· to create individual phonemes & phonetic combinations 
· to use a vocabulary of words & understand meanings 
(LEXIS/SEMANTICS)
· to combine words in a variety of sentence constructions changing word formations to express different word classes 
(SYNTAX/MORPHOLOGY) 
· to use prosodic features - pitch/loudness/speed/intonation 
(PHONOLOGY)
· to structure interactions with others
(DISCOURSE)
· the subtleties of speech - irony/politeness/implication 
· (PRAGMATICS) 

How children acquire language 
	Sounds → 
	Words → 
	Sentences

	Phonology
	Lexis
	Syntax




	STAGE
	FEATURES
	AGE (MONTHS)

	Vegetative 
	Sounds of discomfort or reflexive actions
	0 - 4 

	 
Cooing
	Comfort sounds and vocal play using open mouthed vowel sounds
	4-7 

	Babbling
	Repeated patterns of consonant & vowel sounds
	6-12 

	Proto-words
	Word-like vocalisations, not matching actual words but consistently for the same meaning, with pointing 
	9-12 




Lexical and grammatical stages of development. 
	STAGE
	FEATURES
	APPROXIMATE AGE 

	Holophrastic/one word
	One word utterances (requires meaning)
	12 - 18 months
(1 - 1.5 yrs)

	Two words
	Two word combinations
	18 - 24 months
(1.5 - 2yrs)

	Telegraphic
	3+ words combined
	24 - 36 months
(2 - 3yrs)

	Post-telegraphic
	More grammatically complex combinations 
(reading & writing begins within this stage)
	36+ months
(3+)



Molly is 17 months old. She is in the living room with toys and books spread around. Her mother and father are playing with her. 



FATHER: Where’s Molly’s cat? (2) Where’s your cat, Molly?
MOLLY: Mummy 
FATHER: Has mummy got your cat? 



Functions of Speech
Asking for things
Finding things out

Development
Babies can’t physically speak when first born; the larynx has to drop before they can form sounds. At birth, the larynx is high so that babies can drink milk and breathe at the same time. 
Toddlers learn 10 new words a day. 


The Sounds of English 
When a child is born, they can only make 9 sounds. There are 44 sounds in the english language. 
At birth, the baby’s voice box is disengaged. 

How sounds are produced 
Sounds are produced by air from the lungs passing across the vibrating vocal cords. 
The production of consonant sounds is affected by: 

· the manner of articulation 
(how the airstreams are controlled)
· the place of articulation 
· (where it occurs: to make sounds we can use our tongue, teeth & the roof of our mouth, or combine these)
· if the sound is voiced or unvoiced 
· (by vibrating or not vibrating the vocal cords) 

Different Types of Sounds produced 
	TYPE
	DESCRIPTION
	VOICED
	UNVOICED

	PLOSIVES
(also STOP CONSONANTS)
	created when the airflow is blocked for a brief time
	p, t, k
	b, d, g

	FRICATIVES
	created when the airflow is only partially blocked & the air moves through the mouth in a steady stream
	F, θ (thigh), ʃ (sh), h
	V, ð (this), Z, ʒ (leisure)

	AFFRICATIVES
	created by putting plosives & fricatives together
	T, ʧ (church)
	d, ʤ (joke)

	APPROXIMATES
	similar sounds to vowels
	w, r
	j

	NASSALS
	created by air moving through the nose
	m, n, y
	.
.

	LATERALS 
	created by placing the tongue on the ridge of the teeth and then air moving down the side of the mouth 
	L
	.
.
.
.
.



Vowel Sounds
Vowels are sounds produced with no obstruction to the airflow coming from the lungs. Vowels take on their different sound qualities by subtle changes of shape in the vocal tract as they are being produced. 

Early Phonological Mistakes
went → wented
took → taked
mice → mouses 
Children apply a grammatical rule, but they must learn exceptions to the rule. 

Language Acquisition Device (LAD) → Noam Chomsky 
Innate ability to acquire grammar. 


Early Phonological Errors: 
	DELETION
	omitting the final consonant in words
	“do(g)” / “cu(p)”

	SUBSTITUTION 
	substituting one sound for another
	“pip” for “ship”

	ADDITION
	adding an extra vowel sound to the end of words
	“doggie”

	ASSIMILATION 
	changing one consonant or vowel for another 
	“gog” for “dog”

	REDUPLICATION 
	repeating a whole syllable
	“mama”

	CONSONANT CLUSTER REDUCTIONS
	children replace consonant clusters for smaller units
	“pider” for “spider”

	DELETION OF UNSTRESSED SYLLABLES
	omitting the opening syllable in polysyllabic words
	“nana” for “banana”



The ‘Fis’ Phenomenon - Jean Berko & Roger Brown 
A child who referred to a plastic inflatable fish as a ‘fis’ couldn’t link an adult’s use of ‘fis’ with the same object. 
The child clearly knows the correct pronunciation, and does not understand their mispronunciation. 
	Child: Fis
Parent 1: Is that your fis?
Child: No
	Child: Fis
Parent 2: Is that your fish? 
Child: Yes


Lexical Development
Lexical development is closely linked to concept development and to the development of symbolic thinking. 

UNDER EXTENSION
→ child who initially uses ‘dog’ only for the neighbour’s dog needs to learn that dog symbolises the whole concept of dog
OVER EXTENSION
→ child needs to learn the limits of the word. the child may refer to all four legged creatures as dog, not understanding the concept. 

Phonological Avoidance
Children may know the correct word but find it difficult to pronounce. They may then choose a similar but more easily pronounceable word. 
eg. One boy recognised the word “thumb” when adults asked him to point out his thumb, however, he substituted the word “finger” when having to pronounce it himself, having difficulty with the “th” sound. 

Vocabulary Growth
It takes a long time for children to acquire their first 50 words: this is between the ages of 16 - 18 months. 
By the age of 2 years, a child has 200-300 words. This is called the vocabulary spurt. 
Of the 200-300 words, 60% are nouns, 20% are verbs, 20% are other exclamations. 
The average 6 year old will understand 14,000 words & have 6,000 words in their vocabulary and therefore acquiring an average of 10 new words a day since the age of 2. 

Developing Grammar
Acquiring lexical and semantic understanding requires grammatical skills to combine words. 
24 months old - 200 words average vocabulary → in the two word stage (grammar is limited)
36 months old - 2,000 word vocabulary shows development of grammatical progression. 

Grammar = SYNTAX (word order) + MORPHOLOGY (study of sounds)
Syntax allows children to:
1) Order words into phrases and clauses
2) Make different types of utterances (simple, compound, complex)
Morphological Advances allow children to:
1) Add inflections to words creating tense, marking distinctions between adjectives, showing possession & making plurals (inflectional morphology)
2) Experiment with language by adding prefixes & suffixes to make up words and change their word class (derivational morphology) 

Mean Length Utterance (MLU)
Linguists calculate the MLU by looking at the individual morphemes. 
Number of morphemes ÷ total number of utterances = the average length 
The higher the MLU, the higher the level of language proficiency

	STAGE
	FEATURES
	GRAMMATICAL CONSTRUCTIONS
	APPROXIMATE AGE (MONTHS)

	Holophrastic/One word
	One word utterances
	n/a
	12-18

	Two Word
	Two word combinations
	Subject + Verb
Verb + Object
	18 - 24

	Telegraphic
	Three or more words combined
	Subject + verb + object
Subject + verb + complement 
Subject + verb + adverbial 
	24-36

	Post-telegraphic
	More grammatically complex combinations
	Using “ran” instead of “runned”
	36+


Chomsky
Children have innate grammar, therefore acquiring language must be about more than imitating speakers.
A universal feature of all languages is that they have nouns and verbs as well as phonological aspects. (eg. vowels & consonants)


HOLOPHRASTIC/ONE WORD STAGE
Holophrastic = whole phrase
This provides the building blocks for syntax to develop. First words, mainly nouns, are used to label and name objects. 
→ CASE STUDY
A child’s first word is stuck. This may mean nothing and just be repeating, however, this gains more meaning when it is said as he is in his highchair and wriggling to get out. This is confirmed as a holophrase when he uses “stuck” in a wider context - when he is anywhere he doesn’t want to be. 


Katherine Nelson
-Urged developmental psychologists to view children as whole children who develop in a contextually rich & socially infused environment
-Argued that children’s worldviews are not simply primitive adult versions, but rather qualitatively different
-Can be seen to be influenced by Vygotsky, as she is a social constructivist (development is a social process)

Experiential Model of Development:
-Offers an account of early language acquisition, memory, theory of mind and development of self as central aspects of child development
-The framework starts in infancy, where she introduces the child as living in a world that is private and inaccessible to others
-The goal of early development is to increase shared meaning and move towards full cultural participation
-The model outlines four major developmental phases as children progress from intrapersonal experience to interpersonal culture

Classified children's first 50 words as:
•Naming things or people: ball, Daddy, juice, milk.
•Actions or events: down, more, up.
•Describing or modifying things: dirty, nice, pretty.
•Personal or social words: hi, bye-bye.


Jean Piaget
Six basic assumptions:
1. Children are active and motivated learners 
2. Children construct rather than absorb knowledge 
3. Children continually learn new things through two complementary processes: assimilation and accommodation 
4. Interaction with one’s physical and social environments are essential for cognitive development 
5. the process of equilibrium promotes progression towards increasingly complex thought and development
6.  As a result of changes in the brain, children think in different ways at different stages. 
	APPROXIMATE AGE
	STAGE
	DESCRIPTION

	0-2 yrs
	Sensory-motor
	Child learns through physical contact with surroundings & develops concept of object permanence. 

	2-7 yrs
	Pre-operational
	Begins to use language, is learning to arrange things in order & classify things.
Child assumes they are the centre and cause of everything.

	7-11 yrs
	Concrete-operational
	Child can classify items in various ways. Can follow instructions. Beginning to think abstractly.

	11-18 yrs
	Formal-operational
	Child begins to reason without concrete objects & is capable of abstract thought. 




Noam Chomsky
LANGUAGE ACQUISITION DEVICE:
We are born with a predisposition to learn language and are born with the basic rules for language intact. 
The human brain is ready made to quickly acquire language at specific stages in the developmental process.
Language acquisition occurs during critical development stages. 
Proposed theory of universal grammar.


Lev Vygotsky 
Proposed a theory of the development of higher cognitive functions in children that saw reasoning as emerging through practical activity in a social environment. 
Focused on the role of culture in the development of higher mental functions, such as speech and reasoning in children. 
Takes a sociocultural perspective (emphasises the importance of society & culture for promoting cognitive development)
Adults foster children’s cognitive development in an intentional and systematic manner by engaging them in challenging and meaningful activities.
Stresses the role of social interaction.
ZPD. 


Lenneberg
Popularised the Critical Period Hypothesis:
[The first few years of life = crucial time in which an individual can acquire a first language
If language input doesn’t occur until after this time, further language acquisition becomes much more difficult and the individual will never achieve a full command of language - especially grammatical systems.] 
Lenneberg argues that this is because first language acquisition relies on neuroplasticity (this refers to changes in neural pathways and synapses due to changes in behaviour, etc.) Children has a neurological advantage in learning languages and puberty correlates with a turning point in ability.
Language acquisition occurs primarily, possibly exclusively, during childhood as the brain loses plasticity after a certain age. 

Jean Aitchison
Identified three stages that occur during a child’s acquisition of vocabulary. 
1) LABELLING - involves making the link between the sounds of particular words & the objects to which they refer
eg. “Mummy” refers to the child’s mother
2) PACKAGING - entails understanding of a range of meaning
eg. “Mummy” can be used by other people to refer to their mothers 
3) NETWORK BUILDING: involves grasping the connections between words and understanding that some words are opposite in meaning
eg. Understanding the relationship between hypernyms & hyponyms
	
	HYPERNYM
	HYPONYM

	definition
	a word with a broad meaning constituting a category into which words with more specific meanings fall 
	a word of more specific meaning than a general or superordinate term applicable to it

	example
	colour 
cutlery
	red
spoon



Skinner
Gives one of the earliest scientific accounts towards language acquisition. 
Accounted for language development by means of environmental influence. 

Operant Conditioning
· Children learn language through positive reinforcement
(reinforcement = a process where a behaviour is strengthened, and more likely to happen again)
· Parents tend to reward infant vocalisations (babbling) by giving the infant attention
→ this increases the frequency of vocalisation 
· Parents become used to the child’s babbling & pay less attention to it
→ this motivates the infant to vary babbling
· When children produce more recognisable sounds - such as ‘dadada’ - parents are more likely to respond excitedly. However, they again become bored
→ the child modifies their language until the shaping process makes an actual word
· This continues, resulting in sentences of increased complexity and grammatical correctness
· Parents do not intend to do this - it happens naturally 

Criticism 
· Theory assumes that, without reinforcement, imitation will not result in learning
→ some parents may pay little attention to vocalisations of infants who still develop language despite this 
Observational studies show that parents rarely reinforce correct grammar in a child’s speech

TWO WORD STAGE
This marks the beginning of syntactic development. Once two words are joined together, the child can explore different combinations and learn correct English word order. 
Roger Brown’s 1970 study of two-word sentences found that children from all cultures & countries make the same relationships between grammatical concepts.
	MEANING/RELATION
	EXPLANATION
	EXAMPLE
	CONTEXT

	agent + action
	Did someone perform an action?
	‘Daddy kick’
	Dad kicks ball

	agent + affected
	Does someone do something to an object?
	‘Me ball’
	Child kicks ball

	entity + attribute
	Is a person or object described?
	‘Kitty big’
	Sees tigers in zoo

	action + affected
	Does an action affect an object?
	‘Throw stick’
	Child throws stick

	action + location
	Does an action occur in a place?
	‘Sit chair’
	Child sits on a chair

	entity + location
	Is an object located?
	‘Spoon table’
	Spoon is on the table

	possessor + possession
	Does an object have a possessor?
	‘Daddy coat’
	Points to dad’s coat

	nomination
	Is a person or object labelled?
	‘That cake’
	That is a cake

	recurrence
	Is an event repeated?
	‘More ball’
	Finds second ball

	negation
	Is something denied?
	‘No ball’
	Has lost her ball




TELEGRAPHIC STAGE
Once a child can combine three or more words, they are starting to make their meaning more explicit. The function words are left out but content words are retained. 

Early in the stage, verb inflections, auxiliary verbs, prepositions and determiners (words that appear before a noun: eg. his / her/ this / that) are all omitted. 
As a child moves towards the post-telegraphic stage, these function words appear accurately in utterances. 
Key developments take place in the construction of: 
QUESTIONS / NEGATIVES / PRONOUNS

Questions
Questions are a feature in early speech but in the one and two word stages they are formed by rising intonation alone. Only later can children successfully create yes/no interrogatives, because these involve changing word order and using auxiliary verbs. 
Other questions require the words “what” / “where” / “when” / “why”. These too appear fairly early on in development and are frequently used correctly at the beginning of a sentence, “Where Mummy?” 
But, inversion of the subject and auxiliary verb does not happen until later: “Where is Mummy?” 

They appear to be acquired in a certain order
	WHAT
	subject or object
	knowing what is happening gives a child more words

	WHERE
	location
	the “where” stage pinpoints where objects can be found

	WHY
	reason
	the “why stage” shows some cognitive awareness and the desire to learn about their environment

	WHEN
	time
	the temporal aspect is more abstract - children do not acquire a sense of the constraints of time until later on




Ursula Bellugi
Both pronoun and negative use begin to appear in the telegraphic stage
Pronoun Use:
Children often find it difficult to use pronouns because they change depending on context. The first pronouns to appear are “this” and “that”. 
Stage 1 – Child does not use pronouns, parents may also not use pronouns to help the child recognise who they are talking to
Stage 2 – Subject and object pronouns are used at the start of sentences e.g. “he lose it”
Stage 3 – Child uses pronouns correctly

Negative Use:
Stage 1 – “No” is used at the beginning/end of sentences
Stage 2 – “No” is used in the middle of sentences, child may also use some modal verbs e.g. “can’t” or “don’t”
Stage 3 – use of more varied modal verbs
Stage 4 – “do not” is used correctly, as well as other negatives, this may seem like the child is going backwards, but it is a harder skill to use a variety of tenses 


Determiners
Determiners are another function word acquired later in development, they are attached to nouns and are. 
	in/definite articles: “a” / “the”
	possessives: “my”
	quantifiers: “some” / “many”

	numerals: one
	demonstratives: “this”
	




POST TELEGRAPHIC STAGE
This is where the remaining function words are acquired and used appropriately. 
The child can: 
·  combine clause structures by using coordinating conjunctions (‘and’ / ‘but’) and subordinating conjunctions (‘because’ / ‘although’) to make complex and compound sentences
· manipulate verb aspects more accurately, for instance using the passive tense (‘the car was followed by the lorry’) 
· construct longer noun phrases (‘the two big red buses’) 

[Passive Tense
‘The car was followed by the lorry.’ OVS = passive
‘The lorry followed the car.’ SVO = active 
subject / verb / object]


Adverbials
Adverbial = a word (adverb) or or a group of words (adverbial phrase / adverbial clause) that modifies or tells us something about a sentence or a verb. 
‘Danny speaks fluently’ → ‘fluently’ tells us more about the verb
‘Lorna ate lunch yesterday’ → ‘yesterday morning’ tells us when the verb’s action occurs

Olivia is in the post-telegraphic stage. How would you identify that she has reached this? Focus on the complexity of her utterances and verb usage.

Olivia: I never get a chance to be the leader (.) but I got to be today
Mother: you were the leader today
Olivia: yeah (.) on yeah (.) I so so I been there (.) actually I need a present
Mother: you’ve had a good day (1.0) you’ve been the leader and you were star of the week
Olivia: I know but (1.0) I need someone to get me a PRESENT
Mother: what sort of present
Olivia: my daddy
Mother: what (.) your daddy’s going to
Olivia:             	I had a nosebleed today
Mother:                                               oh no (.) did you (2.0) when
Olivia: when I was playing out after dinner time
Olivia uses compound sentences, using the coordinating conjunction ‘but’ to structure her utterances. She also uses subordinate clauses ‘when I was playing out after dinner time’ as an adverbial to give her mother extra information. She uses the past progressive ‘I was playing’ and expresses future actions ‘I need someone to get me’. Pronouns ‘I’ and ‘me’ in the correct subject/object positions also indicate her competence. Her sophistication is shown with her MLU: she constructs long utterances. Obviously, some development is needed as her meanings are not entirely clear ‘ I so so I been there’. But even adult speech is not always grammatically correct!


Morphological Development
Moving from the telegraphic to the post telegraphic stage involves understanding that not only word order can be changed but so too can words themselves. 
There are two types of morphemes: 
FREE MORPHEME
→ one that can stand alone as an independent word, eg. ‘apple’ (→ ‘apple(s))
BOUND MORPHEME
→ one that cannot stand alone as an independent word but must be attached to another morpheme/word, eg. affixes such as plural ‘s’ are always bound as is the comparative adjective inflection ‘er’. 

Stages of Morphological Development - Brown 
	progressive present tense
	-ing
	

	prepositions
	in, on
	where something is

	plural
	-s
	

	past tense irregular
	run/ran
	grammatical rule to be learned

	possessive
	‘s
	

	articles
	the, a
	definite & indefinite

	past tense regular
	-ed
	

	third person regular
	runs
	

	third person irregular
	has
	grammatical rule to be learned

	uncontractible auxiliary verb
	they [were] running
	‘were’ tells us more about the verb

	contractible copula
	she’s
	

	contractible auxiliary 
	she’s running
	‘is’ = auxiliary 




Piaget
Piaget’s cognitive theory is useful to apply to Brown’s findings as the increasing complexity of the morphemes applied suggests a link between cognitive development and language acquisition. 
Piaget believed that children will only acquire more complex form of language when their intellectual development can cope, so trying to teach children before they are ready will fail because they can’t grasp the ideas involved. 
Piaget advocated ‘discovery learning’, theorising that language doesn’t shape thought but that thought shapes language. 


Virtuous Errors & Overgeneralisations
Virtuous errors imply children make choices from a linguistic basis and therefore are logical. As English has many irregularities, these seem ‘wrong’. For example, children around age 3 or 4 often say ‘runned’ instead of ‘ran’, as they have not worked out the grammatical rule. A good way to respond to this virtuous error is to think how clever to have worked out that most verbs end with the -ed inflection. 
Linguists call some virtuous errors ‘overgeneralisations’. Another common overgeneralisation is to add the plural -s inflection to nouns, but there are some irregular plurals (mouse/mice, foot/feet). Children go through the process of applying rules then learn the exceptions. 
Overgeneralisations are often used to support Chomsky’s views about acquisition, as they show that children produce language that they have never heard an adult say. Adult correction doesn’t seem to work; children repeat their errors. However, they do learn irregular verbs, suggesting that correction may be needed. 


The Wug Test - Jean Berko 
Berko gave children a picture of an imaginary creature called a wug, then a picture of two of the creatures, asking children what the plural would be. 
¾ of the 4 and 5 year olds formed the regular plural wug. 
This shows that children are able to apply grammatical rules. 


Possession 
The concept of possession is another aspect of inflectional morphology that children need to acquire.
[TOM TRANSCRIPT]
]TOM ANALYSIS]


Developing Pragmatics 
Pragmatic understanding, especially with regard to conversational skills, is crucial to children’s successful language development.
Pragmatics is about: 
· implicature: what we mean, rather than what we say
· inference: interpreting what others say 
· politeness: using the right phrases and words to be polite
· conversational management/turn taking: knowing when to speak


John Dore - Primitive Speech Acts
	Speech
	Primitive Speech Act
	Explanation

	Shouts ‘Dada’ from crib
	Calling
	Gaining another’s attention

	Says ‘Dada’ as he enters the room
	Greeting
	Addressing persons when they appear

	Asserts ‘No!’ to unwanted food
	Protesting
	Expressing dislike or rejection of times or actions

	Points to dog and asks ‘Doggy?’
	Requesting answer
	Asking for information 

	Raises arms and says ‘up!’
	Requesting action 
	Asking for other’s actions

	Says ‘here’ when asks ‘where’s your nose?’
	Answering
	Responding to other’s questions/utterances

	Touches nose and says ‘nose’
	Labelling
	Naming an object or event

	Echoes mother’s ‘Oh no’
	Repeating
	Reproducing an utterance

	Says ‘no no no’ while alone
	Practicing
	Producing words with no apparent audience




Michael Halliday - Communicative Functions
	Speech
	Communicative Function
	Explanation

	‘Want juice’
	Instrumental
	Expressing needs

	‘Go away’
	Regulatory
	Telling others what to do

	‘Love you Mummy’
	Interactional
	Making contact with others

	‘Me good girl’
	Personal
	Expressing feelings, opinions & identity

	‘What the tractor doing?’
	Heuristic
	Gaining knowledge about environment

	‘I superman’
	Imaginative 
	Telling stories, jokes & creating imaginary environments

	‘I four years old’
	Representational
	Conveying facts and information




Pragmatics
For some, pragmatic development is a key aspect of language that has to learnt from others and supports those theorists who believe that social interactions lead to language advances rather than the ‘innate’ view’.
However, Halliday & Dore’s models suggest the child’s use of language is a way for them to discover the world and so draws on PIaget’s ideas. Indeed, where Dore sees children practising with language without needed adults present, Piaget coined the phrase egocentric speech to describe his observations of children talking when alone, seeing it as their way to classify their experiences and environment. 

Politeness 
Politeness is encouraged by parents from an early age. ‘Please’ and ‘thank you’ are important for social interaction. Politeness extends to the ways that conversations are maintained, encompassing the face theory proposed by Levinson and Brown. They suggested two main aspects of face in communicative interactions:

POSITIVE: where the individual desires social approval & being included
NEGATIVE: where the individual asserts their need to be independent and make their own decisions


This transcript documents a child’s first visit to a friend’s house. It demonstrates young children’s pragmatic awareness, showing efforts to be polite and accommodate others’ needs. 

Keri’s mother: Keri will show you where it is Anya (.) in case you don’t know
Keri: Okay Anya (.) that a deal
Anya: I remember where it is
Keri: no (.) I show you
Anya: I know where mine is (.) mine’s upstairs (.) cos you’re supposed to have toilets upstairs aren’t you
Keri’s mother: mmm
Anya: my nan (.) em has one toilet downstairs
          [they go upstairs to the bathroom]
Keri: yes (.) that’s it (.) it’s nice my toilet (1.0) do you want a step (.) Anya
Anya: yeah
Keri: I get you one (.) oh (.) there one in my bedroom
         [Keri goes to get a step which will enable Anya to climb up onto the toilet]

The mother’s modelling of politeness directs Keri to show Anya the toilet with a face-saving phrase ‘in case you don’t know’; this makes Anya feel good about herself by not pointing out the obvious - that she won’t know where it is because it’s her first visit. Keri adopts the helpful role in her declaratives ‘I show you’ and ‘I get you one’ and in the polite interrogative ‘do you want a step’. The mother’s minimal response ‘mmm’ shows her unwillingness to correct Anya’s assumptions about downstairs toilets, viewing this as rudeness. This, too, provides Keri with a politeness model. Anya, however, is demonstrating some aspects of negative face by asserting her independence and her own point of view, justifying the accuracy of her assertion that houses only have toilets upstairs with her tag question ‘aren’t you’ to prompt agreement from Keri or her mother. 

Context - the situation of an interaction

· Who participates? 
· What relationship exists between speakers?
· What is the setting?
· In what developmental stage is the child?
· What other factors might affect the data? 
→ cultural influences: books/TV/social experiences

In this transcript, the children are sitting at the top of the stairs. Keri is showing Anya the contents of her jewel box. This is the first time that they have played together outside of nursery; they are at Keri’s house. Keri is 38 months, Anya is 44 months. 

Keri: look at my necklace grandma oh (.) look at my necklace (.) Anya
Anya: I have a necklace (.) a duck one and I lose my glasses (.) you know
Keri: I lose MY glasses (.) that’s only mine [pointing at necklace] (.) but we can share them
Anya: well I lose mine (.) mummy’s going to get another ones (.) and then I’ll share them (.) right
Keri: yeah
Anya: when I come again I’ll wear them (.) and then I’ll share them [Anya stands up]
Keri: you can hold my hand you want (1.0) when you jump (.) jump
Anya: no I can’t (.) I want to walk
Keri: you want to hold my hand when we go downstairs
Anya: no
Keri: you can go in my bedroom you want
Keri appears quite assertive in her control of the role-play with her choice of imperatives ‘look’ and assigning Anya with the role of ‘grandma’. She also refuses to accept Anya’s attempt to take control of the game through the suggestion that Anya loses her glasses by stressing her ownership of the role-playing object ‘glasses’ with the possessive pronoun ‘MY’. She could  be making these linguistic choices because she feels it is her right to do this in her own house and extends her possession to claiming ownership of her bedroom, magnanimously allowing Anya access to it (because this is polite).


Play and Language Acquisition 
Lev Vygotsky, an early child development researcher, observed children’s play and linked it to both cognitive and social development. Young children often use props as ‘pivots’ to support their play but, when older, uses their imagination instead. Vygotsky also observed how children role play adult behaviours as part of exploring their environment, which interested more recent researchers. 

Catherine Garvey’s study of pairs of children playing, found that children adopt roles and identities, acting out storylines and inventing objects and settings as required in a role play scenario. This is termed pretend play and fulfills Halliday’s imaginative language function. Children play together because it is enjoyable, but it also practices social interactions and negotiation skills, with players’ roles and responsibilities often decided as they play. Sometimes called sociodramatic play, it involves both social and dramatic skills, with explicit rules and reflecting real world behaviour.

Sociodramatic play usually begins when children are around four years old, possibly linking to their cognitive understanding as they understand the different roles people have and how these affect language. In their re-enactments, they use field specific lexis and structure them in some of the formulaic ways that adults use in precisely these situations, suggesting that they can observe and imitate adult behaviours. 

Context: two 4 year olds, Hollie and Ewan, playing shops at Ewan’s house while their aunt, Laura, watches.
[till sounds]
Hollie: I’ve got loads of scans one at the top
Ewan: I’m gonna put all of them on (1.0) me got real one
Hollie: this is a real one an’ all (1.0) would you like cash back
Ewan: no but Laura does
Hollie: Laura can you play please
Ewan: it’s two pounds then that
[till drawer opens]
Hollie: and then you say would you like cash back
Ewan: do you like cash back
Hollie: no not yet

The lexis reflects a modern shop ‘scans; cashback’ and they are clearly undertaking the activity of putting objects through a till. Even the politeness is linked to the formulaic utterances made within customer transactions when Hollie give Ewan the correct phrase to use ‘would you like cashback’ and the request for payment ‘it’s two pounds then’.



CDS
Parents are likely to use:
•repetition and/or repeated sentence frames
•a higher pitch
•the child’s name rather than pronouns
•the present tense
•one-word utterances and/or short elliptical sentences
•fewer verbs/modifiers
•concrete nouns
•expansions and/or recasts
•yes/no questioning
•exaggerated pauses giving turn-taking cues


The Role of the Parents
The role of parents can not be overlooked; they are the main communicators with their children. The terms used to describe the non-standard form of language used by adults with young children have changed over time: baby talk; motherese; parentese. The current preferred term is child directed speech – CDS because it focuses on the child rather than the specific role of the adult.

