Both children seem to be in the telegraphic stage whereby most of their utterances consist of the main function words. Some auxiliary verbs such as ‘are’ are occasionally omitted, for example ‘we not playing outside today’. Surprisingly, Franki uses single word statements holophrastically even though she is well past the holophrastic stage in terms of her age and ability. For example, she says ‘drink’ even though she is capable of constructing a simple sentence such as ‘I want a drink’. 
[bookmark: _GoBack]On occasion, Franki does make phonological errors when speaking, using consonant cluster reductions or substitutions to make a word easier to pronounce.  For example, ‘th’ is substituted ‘f’ in think, as the fricative sound may be hard for her. Mistakes such as these usually occur early on in phonological development; however it most probably is not a sign that she is developing spoken language slower than her peer. Instead it may be a sign that features of early phonological development overlap with the telegraphic stage and there is no clear-cut age where you stop making certain mistakes. Josh also has non-fluency errors when speaking, with fillers such as ‘er’ or ‘erm’ as well as false starts such as ‘we going er having we having a picnic’. These are signs that he is less confident when the functions of his language are representational. 
The functions of their dialogue are usually dictated by the context they are in. For example in Text B, their spoken language contains more imaginative functions under Halliday’s categories of functions of children’s languages because they are roleplaying with toys. Both children seem to be in the informative stage 
There also is a fundamental understanding of turn taking among the children where they both know when to respond to turn taking cues and listening to whether or not they’ve reached a grammatical point of completeness. 
Child directed speech in this text plays a large role. Sue uses an abundance amount of pauses throughout her sentences which are often transition relevance points and cues for the children speak themselves. These pauses also allow for adjacency pairs to take place, where Sue mostly poses a question and Josh or Franki reply. 
There are also examples where Sue may purposely be trying to use synonyms as opposed to synonyms in order to help expand the children’s vocabulary through Piaget’s ‘network building’. An example of this is the use of ‘school uniform’ in replace of something simpler such as ‘clothes’. Although Franki is incapable of repeating the term, she understands the labelling of the term by referring to her school uniform as ‘this’. This could be showing that her cognitive development is quite a bit ahead of her phonological development. 
Sue also often recasts what the children say in a more polite or articulate manner, for example, ‘drink’ is recast by Sue as ‘would you like a drink’ instead of overtly correcting her in a negative fashion. The word ‘pardon’ is also used as a cue for Franki to be more polite because later on Sue gives her positive reinforcement through terms of endearment when Franki when she does use politeness markers in her requests. 
Another interesting point to note is that Sue calls Josh by her name only, but calls Franki by other terms of endearment, like ‘good girl’ more often than not. This may be a gender issue on Sue’s side where she feels more comfortable using these terms with other females rather than males. However it may also be because she has noticed that Franki responds better to terms of endearment than Josh. 

