	THEORY
	DEFINITION
	THEORISTS

	Nativist
	Humans have an inbuilt capacity  to acquire language
	Chomsky

	Cognitive
	Lang Acq is part of a wider development of understanding  that develops
	Vygotsky
Piaget

	Social Interactionist
	Lang is developed through interaction with adults
	Vygotsky
Bruner

	Behaviourist
	Lang is acquired through imitation and reinforcement
	Skinner



CHOMSKY
· Believes learning takes place through an innate brain mechanism
· Language Acquisition Device: The special brain mechanism which allows us to learn language
· Brains are hardwired: trigger to interpret structures of language
· All languages share similarities - a universal grammar
· Support: over/under E, resisting correction, doing more than imitating adult speech
PIAGET 
· Suggested CLA is part of a child’s wider development / they’re active learners
· A child needs to understand a word or concept to use it
· Children can’t be taught before they’re ready 
· They use their environment + social interactions to shape their language
· Support: Rachel’s ‘wassat’ shows a want for labels to describe objects around her
· Support: kids talking to themselves, trying to make sense of something Ego-centric speech: (2-7 years)
· Object permanence: the concept that objects exist when out of sight

SKINNER
· Believe language was just another form of learned behaviour
· Children also learn through positive +  negative reinforcement 
· Called children’s brains a ‘blank slate’ ready for them to learn language through interaction 
· Support: adults modelling language + children responding, repeating, imitating, repairs after correction from adults
BRUNER 
· Believed interactions between child + carer are crucial to language development
· The role of CDS + importance of routines help develop important abilities, e.g. turn-taking
· Argued that carers do more than provide models for imitation
· Proposed LASS: support for language learning provided by parents
· Support: children benefitting from interactions, carers encouraging speech attempts
· Caregivers using CDS, conversational skills + pragmatic awareness being modelled/taught/learn through interactions
· Rules + meanings of these interactions explicit + predictable so children can learn
PRE-VERBAL STAGE
1- Crying (0-4 months)
2- Cooing (4-7 months)
3- Babbling (6-12 months)
4- Proto-words (9-12 months)
5- Words
LEXICAL + GRAMMATICAL STAGES OF DEVELOPMENT
· Holophrastic (one word utterances // 12-18 months)
· Two-word (18-24 months)
· Telegraphic (3+ words // 24-36 months)
· Post-telegraphic (grammatically complex combinations // 36+)
TELEGRAPHIC STAGE
· Combining 3+ words = meanings become more explicit
· Function words omitted but content words retained
· Early in the T stage: verb inflections, aux verbs, prepositions + determiners are also omitted 

Moving From Tel to Post Tel
· Moving between the stages involves understanding that both word order +  words themselves can be changed – e.g. FREE vs. BOUND morphemes
· Free M: can stand alone as an independent word, ‘apple’
· Bound M: must be attached to another morpheme/word
· Brown found that morphemes are acquired in a specific order 
POST-TELEGRAPHIC STAGE
· Remaining function words are acquired + used more accurately
· Key developments made in the construction of questions, negatives + pronouns, a child can also:
· Combine clause structures by using co-ordinating conjunctions (‘and’, ‘but’)
· Use subordinating conjunctions (‘because’, ‘although’) to make compound + complex utterances 
· Manipulate verb forms more accurately, e.g. using the passive voice (‘the car was followed by the lorry’)
· Construct longer noun phrases (‘the two big red buses’)


Early Vocabulary
· Content words: word classes (nouns, adj’s verbs)
· Function words: determiners, prepositions, aux verbs)
PHONOLOGY
· Addition: adding an extra vowel sound to create a CVCV structure (doggie)
· Deletion: often occurs on the last consonant 
· Substitution: one sound is swapped for another, easier sound 
· Assimilation: changing a consonant or vowel for another (‘gog’ for ‘dog)
· Reduplication: repeating a whole syllable (mama)
· Consonant clusters: children often reduce them to smaller units
· Deletion of unstressed syllables: omitting the opening syllable in polysyllabic words (‘nana’ for ‘banana’) 
SEMANTICS
· Overextension: the word use to label something is ‘stretched’ 
· Eve Clark: found children base OE on physical qualities of objects (taste, shape, texture)
RESCORLA + Types of OE: 
· Categorical: the name for one member of a category is extended to all members of that category (apple for all round fruits)
· Analogical OE: a word for one object is extended to a different category, usually on the basis of physical or functional connection (ball for round fruits)
· Mismatch statement: One word sentences that appear quite abstract: making a statement about one object in relation to another (‘duck’ @ empty pond)
AITCHINSON: Lexis + Semantic development stages
1- Labelling: linking words to objects which they refer + understanding things can be labelled
2- Packaging: exploring labels + to what they can apply. Over/under-E occurs to understand the range of a word’s meaning
3- Network Building: making connections between words + understanding similar + opposite meanings 
Hyponymy

· Once children expand their vocabulary they use network-building to sort these words
· HYOPONYMY: the hierarchical structure that exists between lexical items
· HYPERNYM: a word that is more general and can have more specific words under it (e.g. clothes)
· HYPONYM: a more specific word within a category or under a hypernym (e.g. socks, jumper)
· SYNONYMY: different ways to name the same object (e.g. the noun ‘duck’ + onomatopoeiaic ‘quack quack’ refers to the same animal)
· Carers’ use of hyponyms  encourages children to ‘network’: building + increasing their vocabulary as they acquire new words for particular objects

EVE CLARK
· She found that adjectives are among children’s first 50 words
· But spatial adjectives (‘wide’, ‘think’) are often acquired later

MLU
· Looking at individual morphemes (smallest gramamtical unit) 
· E.g. sophistication can be shown with a child’s MLU if they construct long utterances

ROGER BROWN + Two word Stage
· Once 2 words are joined children can explore different combinations + learn correct word order - Slide 85

Questions
· A feature of early speech but in 1 or 2 word stages they are formed by rising intonation alone (‘juice’)
· Only later can children creates yes/no interrogatives  because this involves changing word order and using auxiliary verbs (‘can I have a book’)
· What (subject or object) where (location) why (reason) when (time)


BELLUGI + NEGATION STAGES
· The ability to use negation also needs syntactic awareness
1. Uses ‘no’ or ‘not’ at the start or end of utterance (‘no wear shoes’) 
2. Moves ‘no’ or ‘not’ inside the utterance (‘I no want it’)
3. Attaches the negative to auxiliary verbs + the copula ‘be’ securely (‘No I don’t want to go’)

Crystal’s ideas on learning to say ‘no’ also consider pragmatics
· Adults: indirect disagreement = ‘maybe’ instead of ‘no is another skill children will develop

BELLUGI + PRONOUN STAGES
1. The child uses own name (‘Tom play’)
2. Child recognises I/me + that these are used in different places within a sentence (‘I play toy / ‘me do that’)
3. Child uses them according to whether they’re the subject or object within a sentence (‘I play with the toy’ / ‘give it to me’)

PIAGET’S COGNITIVE THEORY
· Supports: the increasingly complexity of acquiring morphemes suggests a link between cognitive development + language acquisition 
· He also believed children only acquire complex forms of language when their intellectual development can cope 
· Teaching before they’re ready will fail because they can’t grasp the ideas involved 
· Advocated ‘discovery learning’ (learning by doing – thought shapes language)
Virtuous Error: syntactic errors made by young children in which the non-standard utterance reveals some understanding
· Supports Chomsky’s ideas about language acquisition
· E.g. using ‘goed’ instead of ‘went’ shows children have worked out syntactic rule
· Berko’s ‘Wug’ test showed children as young as 3 or 4 can internalise complex grammatical codes, no one has necessarily tried to teach them (e.g. forming plurals)
DEVELOPING PRAGMATICS
· P understanding, especially conversational skills is crucial to children’s successful language development, e.g. – 
· Implied meaning: what we mean rather than what we say
· Inference: interpreting what others mean
· Politeness: using the right words + phrases to be polite
· Conversational management: knowing when to speak, e.g. turn-taking
· Halliday’s ‘Taxonomy’ – slide 156
· Dore’s language functions – slide 157
· Pragmatics is a key aspect of language that has to be learnt from others + supports theorists who believe social interactions leads to language advances (rather than INNATE view)
· Conversely, H + D models focus on a child’s language use as a way to discover the world, therefore draws on PIAGET’s ideas
Ego-centric speech: coined by PIAGET - running discourse style of speech used by children when no listener is directly addressed + the talk is focused on the child’s activities  

CHILD DIRECTED SPEECH (CDS)
· Reiteration or repeated sentence frames
· A higher pitch
· Child’s name rather than pronouns 
· The present tense
· 1 word utterances a/o short elliptical sentences
· Fewer verbs or modifiers
· Concrete nouns
· Expansions or recasts
· Yes/no questioning 
· Exaggerated pauses giving them turn-taking cues 
[bookmark: _GoBack]Zone of proximal development: describes how children + adults work together to move children towards independence, knowledge + competence (Vygotsky)
Scaffolding: the way adults’ help children advance cognitively by withdrawing support as children’s skills develop (Bruner)
DEVELOPING READING
· First books often based around themes using hypernyms (weather, clothes, animals)
· Provides children with the relevant hyponyms to enhance vocabulary 
· Nouns and adjectives are the most common word classes in early books 
· They link children’s literacy experiences with the equivalent stage of speech acquisition by giving labels for objects + increasing children’s knowledge of their environment 
BRUNER + VYGOTSKY see children as active learners
V: believed children learn when being helped to do it when they’re ready (and not just being told to)
B’s parent-child interactions with books in four phases
1. Gaining attention: getting the child’s attention on a picture
2. Query: asking what the object is
3. Label: telling them what the object is
4. Feedback: responding to a child’s utterance

Things to consider
· Characters: significance, use of stereotypes / human or animal
· Phonology: devices like rhyme, repetition, onomatopoeia, alliteration
· Direct speech: creation of voices, syntactic structures, lexical choices 
· Graphology: use of images, layout, colour, font (multi-modal?)
LOOK + SAY / WHOLE WORD APPROACH
· Children learn the shape of words, not breaking them down phonologically
· They learn to recognise whole words/sentences rather than individual graphemes 
· Flashcards with individual words written are commonly used
· Often with a related image, so the child can link the object + referent
Phonics
· Children learn the different sounds made by putting different letters together
· Emphasis on developing phonological awareness + hearing
· Differentiating + replicating sounds in spoken words

AO1: A range of linguistic methods to communicate relevant knowledge using appropriate terminology

· Grammar (pronouns, tense, developmental stages)
· Phonology
· Pragmatics (language choices)
· Lexis (field specific?)
· Discourse

AO2: Concepts + issues related to the construction + analysis of meaning 
· CLA acquisition theories: nature vs. nurture
· Language functions
· CDS: scaffolding theories + strategies
· Stages of development

