HAT mark schemes and guidance

Q1a E.g. In the first paragraph what does the author think that we can learn from the remains of buildings about the distinctiveness of past societies? Answer in one sentence, using your own words. (10 marks, 2012)
Criteria:
· Careful and critical reading
· Precision in the handling of concepts
· Precision, clarity and facility of writing

· USE OWN WORDS
· Usually MAIN point to be precisely identified and sometimes additional ones to support
· Be precise, succinct and coherent

Q1b E.g. How does the author account for the emergence of distinctive ‘great’ and ‘folk’ cultures? Answer in not more than 15 lines, using your own words (20 marks, 2012) 
Criteria:
· Careful and critical reading
· Analytical approach
· Precision in the handling of concepts
· Precision, clarity and facility of writing

 ‘In particular, this question is intended to test the ability of candidates to read the passage as a whole and to construct (in their own words) an accurate account of the relationship between the author’s argument and his evidence.’
‘This question tests the candidate’s ability to effectively summarise the main ideas in the author’s argument, and to present the author’s argument faithfully, economically, and in the candidate’s own words.’
· Usually two mains points which need to be addressed from the passage and two/three more points. Sometimes strengths/weaknesses are discussed and appropriate recognition in answer needed i.e. author plays up strengths but plays down weaknesses as author doesn’t view them as serious.  
· Need to look for, identify and communicate more subtle/nuanced arguments in the text-‘ The best answers will clearly capture both the significance of non-natural factors and yet the fact that nature plays a part, without significant error or embellishment.’

Awarding of marks from years:
20-14 marks-arguments identified are communicated in a faithful, economical, clear and fluent manner, using own language. Strong answers identify range of argument/viewpoint and do so in a focused manner. Weaker answers more long-winded and may fail to identify all points but are in own words.
13-8 marks- possible errors/misunderstandings/inaccuracies of author’s meaning. Less economical and clear answers than higher scoring ones, occasionally using original phrasing. May fail to cover/differentiate more subtle arguments in extract, though show some awareness of main argument.


Q2. E.g. Using a historical example with which you are familiar, write an essay of 1.5 to 3 sides about the ways in which the ideas of elites influenced, or failed to influence, the lives of ordinary people. (30 marks, 2012)
Criteria:
• Analytical approach
• Coherent argument;
• Precision in the handling of concepts and selection of evidence;
• Relevance to the question;
• Historical imagination;
• Originality;
• Precision, clarity and facility of writing

‘Essays placed in the top band, therefore, will display clarity, cogency, relevance, conceptual power and – perhaps – originality. Essays falling in the middle band will answer the question soundly, but lack the analytical flexibility, the perceptiveness, or the argumentative coherence of a top-band answer. Essays in the bottom band will have qualities characteristic of a Lower Second or worse: a hazy or partial idea of the question; material of varying relevance; variable or poor coherence; variable or poor expression.’

· Might be necessary to question the question/definition- how to define a ‘winner’/ ‘loser’? How useful/accurate are these descriptions? Who are the elite? What constitutes a failure to influence? Is that impressing ideas upon people or having them act upon them?
· If relevant, look at possible counterarguments to question i.e. ‘show awareness of the importance of forces other than violent conflict in determining the social and/or political character of that society’ or ‘the role played by dynamics other than violence in conditioning change’ (2012)
· Only look at ONE time period and clearly define which period will be looking at.
· Consider factors, not just discuss.
· Offer assessment, not just description. Be analytical, not merely descriptive.

Awarding of marks from years:
30-21 marks-relevant, well-organised, analytical (not merely descriptive), argumentative and coherent answer. Must focus closely on question and on single time period, not over wide one. Show careful consideration of question as reflected in precision of answer (i.e. looking at ‘interaction’ between government and governed, not merely a reaction of governed to government’s actions, or vice versa).
20-12 marks-answers may be more descriptive and less analytical. May be less coherent, less well-structured, and/or less well-expressed. Chosen reasonably appropriate evidence but less directly, consistently and forensically. Application may be irregular and disparate in places and/or lack clear integration. Essays may be intelligent, but too brief for adequately complex and considered analysis. Weaker answers, evidence may not fit with argument or conclusion not be consistent with argument.

Q2. E.g. What can this extract tell us about social and family life in eighteenth-century Britain? (from letter from a young girl to her aunt, writing on various events in her life at the time). (40 marks)
Purpose to act as a historian and analyse a primary source, using this analysis as the basis for thoughtful, astute historical interpretations.
Criteria:
· Careful and critical reading
· Historical imagination
· Originality
· Precision, clarity and facility of writing
‘Note that candidates are NOT expected to write a cogent or structured piece of writing about the source, though they are expected to express themselves clearly and accurately. They have been directed not to introduce extraneous material in their answers, and no credit should be given to candidates who do so.’
· First and foremost deal with issues/themes which source brings up and the various approaches which may be taken.
· Read closely in order to really draw out the many themes of the source.
· Consistently link analysis of themes with specific evidence from source.
· If relevant, broach tone/inflection of author?
· [bookmark: _GoBack]May also be opportunity to address issues of authorship/ nature of sources e.g. (2012) using a letter as a source. Extract suggests are tacit rules surrounding letter writing. Girl obeying these rules and (self) censoring accordingly? Impress her aunt who she is obviously close to-impress her? Author obviously very intelligent and literate-limits how much can know from social and family life in 18th century. (2014) Interrogation of beggar-questions asked just as revealing about concerns and prejudices in Augsburg from person questioning as answers. Are translated pieces accurate?

Awarding of marks from years:
40-27 marks- answers show close, thoughtful and accurate reading of the text and correspondingly address with confidence and sophistication the various themes which arise. Not only making perceptive, specific and supported comments on text itself, but also wider analytical comments. Strong historical imagination demonstrated. Answers may be distinguished by also addressing possible questions of authorial position. ‘Some of the strongest answers in this band will even engage with issues of source criticism, issues of authorship, and the potential for conflicting interpretations of the source (although they will not necessarily use such terms to do so).’ but just raising issues not enough- ‘answers in this band will present insights that demonstrate a genuine and consistent talent for historical analysis and the strongest answers will show real sophistication and independence of thought.’
26-14 marks- attempts made at analytical observations but may lapse into being more descriptive, without sophistication of analysis of higher bands, and be less sustainable than better answers. Treatment of specific themes may be less analytical or precise, or may stop short of adopting a specific interpretation of any particular evidence. May say little to nothing on authorial position.
